Contemporary culture -as already noted -is becoming more and more visual. Contemporary catechesis, referring to its rich, centuries-long experience, should also use different types of images. The first part of this article presents the visual principle as one of basic educating principles, and the second part presents the correlation between the teaching of Catholic religion, and art education in Polish schools. One specific example of using religious painting are in textbooks.
with thousands of adverts which attract consumers through the means of a "screaming" picture rather than by the means of a text.
The selection of so many pictures which "attract" consumers' consciousness is more and more often being made at the stage of pre-consciousness. Many people reject explanations which are not accompanied by pictures or which can be easily interpreted and evoke positive feelings. Such picture selection is often subconscious and blocks many valuable pictures whilst many bad, negatively affecting pictures are remembered.
It seems that current education has an important and difficult task to handle. It is a task of teaching persons to observe and to interpret reality which surrounds them through accepting valuable pictures and rejecting negative pictures.
Various pictures affect a human's life to a great extent. They are an important part of interpersonal communication. The human being often thinks, speaks and desires by the means of using various pictures. People express themselves, their feelings by the means of transforming them into pictures. Current mass media (internet, television, magazines, posters) take advantage of this human's ability in a professional way (also in the negative meaning). However one can also note certain "picture illiteracy". Particular pictures are interpreted by many people in a superficial way. There is no shift from perception to observation and finally to thinking. The whole interpretation is restricted to fast browsing of pictures. The current didactics and also catechetics take this fact into account. The picture becomes a medium of certain values.
The first part of this article will present the visual principle as one of basic educating principles, and the second part presents the correlation between the teaching of Catholic religion, and art education in Polish schools.
The visual principle in didactics and catechetics
Images speak louder than words. However, words are necessary to express what images are not able to reflect. Considering different aspects of the influence of words and images, first of all it is worth remembering that both do not have to compete, rather, they may and should complement each other, thus giving the person the possibility to express and discover complex realities in a deeper way. Human perception is based on the senses, and their versatile activation creates an opportunity not only to better remember and understand contents being passed on, but also to experience them deeply and interiorise them effectively.
The visual principle is the most noted teaching principle in didactics 1 . Commonly, the process of getting to know reality was interchanged with sense perception. However, it was too narrow a conception of the visual. Perception (sometimes only spontaneous) should be followed by conscious observation and evaluation, which is a result of questions put before. The teacher using the visual principle has to organize teaching based on observation, thinking and practice. The visual teaching cannot be put into practice until all these elements are used:
perception → observation → thinking → acting
In order to use the visual principle correctly, "showing" a picture is not enough. It is necessary to enable pupils to observe, which should make thinking easier, and should encourage pupils to act 2 . Such an organization of pupils' work enables more participation of pupils and develops their creativity. The teacher can also educationally work better with pupils.
A picture is a certain unity of comprehension and form. The picture should be intelligible and interesting, even without need for comment. On the other hand, an illustration is always accompanied by a text (illustrates something). Pictures and illustrations which are used in catechesis should be big enough for everyone to be able to see them, they should not contain too many details, they should be accordant with historical truth, pleasant and expressive.
The visual principle is based on active and creative shifting from concrete to abstract and vice versa. In catechesis such a shift is very difficult. It is necessary to shift from concrete pictures (from showing) to faith, which is based on abstract truths (truths not related to this reality, transcendent truths) and further more: to shift from this faith to life, to acting 3 .
The only pictorial representation of religious truths brings about many problems. In Prof. W. Kubik's opinion: "It is necessary to discard narrow understanding and the use of the visual principle, when teaching about the pictures. The pictures are not convenient "reflections of reality" in such cases. Naturally, it is possible to use works of art but this is recommended only in the catechesis for elder pupils who can separate the intention of an artist who wants to show the beauty, the greatness of God's acting, His goodness, His love, His favour with human being, from the real comprehension of God. The best "picture" of God is a text of the Holy Scripture or testimonies being told by people who experience His acting in their lives. Discovering God's acting in lives of concrete people prepares pupils to discover Him best, also in their lives " 4 . This reasoning does not solve the problem of visuals in catechesis, particularly the catechesis of younger children. There is still an open question left: How should the teachers present difficult religious truths to children without using concrete pictures?
Catechesis cannot enable direct contact with supernatural reality. However, it is possible to access this reality by the means of the testimony of faith, prayer, participation in liturgy, social-charitable activities, and also pictures and symbols.
Referring to the Catechism of the Catholic Church it should be reminded that the main reason for creating religious paintings, and using them also in catechesis, is the mystery of the embodiment of Jesus Christ. As the Word became flesh, receiving real human nature, the human face of Jesus can be "presented" (cf. CCC 476). This teaching has been confirmed by both former and contemporary directions of the Church. The often repeated sentence "Beauty saves the world" is understood unequivocally in Christianity: the beauty of Jesus Himself is saving in itself.
Many people pass by beauty indifferently, and true works of art often pass unnoticed, remain unknown or not understood. A saturation of all kinds of visual influences may cause specific blindness -many look and do not see, cannot notice the beauty expressed in art. Specific pedagogical influence i.e. education through art assumes that receivers will be more sensitive to this beauty, willing to discover it and delight in it more often. An aesthetic experience is the aim of such education. Moreover, it is a specific way to discover significant questions, human talents, but also constraints. Under the unusual influence of beauty a sensitive person can go further -asking questions about one's life, its sense and value, its passing and eternity. Such experiences, in turn, open one up to faith, invite to deeper thoughts and search. Humanity with its inscrutable mystery is at the centre of both the aesthetic and theological quest.
A characteristic medium to reach a person, but also to discover and experience one's relation to God, may be a particular painting. In the process of creation it became a carrier of a specific message which can be read and, as such, become the inspiration to further thoughts and experiences. Believing artists left works of art that can be treated as a specific testimony of their faith: an invitation to a personal response to God's calling. Artists who wrestled with faith, who did not express it directly in their works, can, in turn, through their paintings provoke crucial questions, struggling for the shape of one's life. Discovering paintings, especially religious ones, always constitutes an interesting area for different experiences, which often lead to the strengthening of faith. Faith that comes by hearing (cf. Rom 10, 17) can develop and strengthen when it is discovered and experienced by seeing.
The correlation between the teaching of the Catholic religion and art education: religious painting in school textbooks
This next part of text raises the significant issue of the possibility of using esteemed paintings in faith development. Masterpieces of painting, created during centuries and expressing particular desires of their creators, still remain an important inspiration, among others, to the religious search. Faith, though strongly anchored in words, needs representations, specific references, which allow receiving, understanding, and experiencing it. Paintings give this possibility, and even -taking into consideration contemporary civilization -impose the necessity to use them in order to effectively reach the contemporary receiver. All the visualizations of discovered and assimilated realities constitute a challenge for religious educators: how to make the religious transfer more vivid and how to open "the gate of faith" for the people of the 21 st century 5 . Up to the 18 th century, European painting comprised mostly of religious paintings. The art of that time was closely related to Christianity, and particular works of art passed on the truths of faith, served to ignite the religious imagination, and helped to build a relationship with God. The Church justified the creation of paintings in three ways: as a lesson of faith for the illiterate, as a visual reminder of Christ's life and saints' accomplishments, and as an encouragement for piety. Sacred art had a close connection to Church teaching, and thus, the same topics can be found in paintings originating in different locations and at different times 6 . The didactic, kerygmatic, and pietistic, and liturgical functions of paintings inclined both to create them and to use them in the widely understood work of catechesis i.e. faith education.
In the history of religious painting, a variety of subjects have appeared: biblical, apocryphal, historical, or symbolic. Numerous paintings have maintained their universal meaning, sometimes provoking and sometimes answering the most important questions about life. Though for the last two centuries the influence of religion on the life of societies has significantly weakened, and the majority of the most important Western European works were created without religious references, it does not mean that artists have completely stopped referring to the themes of that kind. Religious issues have gradually become more subtle, coming out, among others, through the specific metaphysicality of representations or taking up the questions about the meaning of life, love, suffering, or death.
In thia article the following division of religious painting is proposed: -Christian paintings -referring to Christ and the truths of faith passed on in the Church, and, in case of which, a distinct intention of an artist was to present and bequeath the Christian faith, -sacred paintings meant for religious cult, used in the liturgy, originating from the inspiration of believers in order to present God's beauty and to worship Him, -religious paintings which refer to a wide range of issues -so called border questions, human dilemmas, or doubts. In this case, religiousness is understood as the specific transcendence of worldly reality, searching for meaning, trying to answer questions about the meaning of human life, love and suffering, joys and sorrows 7 .
Such a wide definition of religious painting gives the possibility to find numerous common points between school religious education and art education. A research question is: What religious paintings are used in school textbooks and how are they used?
A very specific example of using painting in religious education is the field of school education. A religion lesson, whose return to Polish schools in 1990 became one of the signs of the regained freedom, for students may be the space to discover their faith -a crucial part of their own worldview. In the school teaching of the Catholic religion, there is a possibility to refer to many different paintings, which form a specific visualization of religious contents passed on. On the other hand, in the case of art education, using various paintings, including those dealing with religious issues, gives the opportunity to present how painting techniques have developed throughout history, and also what subjects were taken up by artists in particular epochs. Those responsible for the shape of catechesis should be aware that religious contents appear within different school subjects.
The word correlation is frequently used in the contemporary didactics and catechetics 8 . The postulate of comprehensive and integral education, though not the newest, both on the level of programming and didactic transmission, encourages to combine various contents, indicate mutual connections between particular knowledge fields. It also, emphasizes how human knowledge, skills, and attitudes, although passed on within different school subjects, are based on the same attitudes. Such a wide correlation is induced, and even bound, by the curriculum, state 9 , and church documents 10 .
The analysis of textbooks, designed for school religion and art classes, shows to what extent the authors have referred to religious paintings. The year when the books were published played a significant factor. The didactic materials for art education written on the basis of so called the "old" core curriculum of general education i.e. from 2000 to 2008 were analysed first to later compare with the use of religious painting in textbooks according to the "new" core curriculum i.e. after 2008. The books for the Catholic religion were divided similarly: first the study showed how religious paintings were used in the books according to The Core Curriculum of Catechesis from 2001 and next from 2010. In total 33 textbooks for art education were analysed and 98 for the Catholic Religious Education (55 according to the older curriculum and 43 according to the new one) 11 .
In school textbooks various religious paintings have been used. As a rule, the masterpieces of well-known masters have been referred to: Giotto, Leonardo da Vinci, Michelangelo, Caravaggio, Piero della Francesca, Rafael Santi, Peter Paul Rubens, and many others. Some series of textbooks for the Catholic religion lessons referred to the reproductions of lesser-known paintings and sometimes even promoted completely unknown works. From time to time references to the paintings of lesser value and of little aesthetic significance also appeared. Still, they were exceptions, and in general, it can be stated that in textbooks Religious paintings were used in different textbooks for a total of 2289 times (including 365 times in case of books for art education). Almost 1400 reproductions were referred to, including those described (with author and title) -795. That is a numerous amount, but it is worth remembering that this number is divided into many books. If students had the possibility to use different textbooks, they could see many various valuable works of art. Still, it could happen that throughout several years of their education they have encounter only a few religious paintings.
Except for the statement that religious paintings are present in both art and the Catholic religion textbooks, attention has to be paid to the way they are used. From the formal point of view about 600 reproductions i.e. in case of almost half, the descriptions were not complete. Some editors or authors left them out totally or partially, incomplete descriptions appeared (e.g. without the author's data), sometimes names, surnames, or titles were written incorrectly, the same works were titled differently, not always the date of origin was given, and the place where a painting can be found was indicated very rarely.
Among the factors that influence the little use of paintings in the process of education and development are the small dimensions of many reproductions, as well as their poor technical quality. Sometimes paintings were "divided" into two pages thus hiding the middle part of a painting (e.g. Christ's face) and strongly deforming the total reception.
Though religious paintings quite often appeared in textbooks for students, their use was not always methodologically perfected in materials for teachers, both of art and religious education. Some editors and authors of textbooks avoided the clear correlation between the subjects and did not suggest how a particular painting can be referred to religious and art contents. From time to time, this was connected to the fear that precise explanations, especially by art education teachers, would influence students' beliefs. At times it was easier to be satisfied just with exposing aesthetical questions and not to refer to the contents presented by paintings.
Analyzing the use of religious paintings in textbooks for art and Catholic Religious Education from the substantive point of view, attention may be paid to great diversification of that question. In textbooks for art education and knowledge about art, religious works, including paintings, were used as examples of innovative solutions in the history of art or of using particular techniques by different artists. The authors of the books for art education, referring to painting masterpieces, often presented very complex issues concerning their formal side. From time to time some explanations connected with the contents of paintings appeared. In some textbooks religious paintings occurred repeatedly and in other ones, referring to this kind of painting was scarce.
The diversification in the use of religious paintings also concerns the textbooks for the Catholic religion lessons. One can point certain books for religion in which references to art, especially paintings, were rather marginal. Religious paintings were drawn away, omitted, and dominated by photos or pictures. They did not play a significant role in the catechetical message. Missing or incomplete descriptions of the reproductions did not allow many students to refer to their art knowledge, associating surnames of artists or specific works of art. Religious and aesthetical knowledge did not correlate, and thus at the same time did not give the opportunity to better remember, revise, and solidify the information learnt, and did not influence students' faith all the more.
On the other hand, the references to religious painting have become indeed obligatory for many editors and authors of textbooks for religion lessons. The chosen paintings most often harmonized with the contents of particular didactic units thus becoming not only an interesting and "nice" illustration but also a significant strengthening of the catechetical message. Religious paintings created the opportunity to visualize catechetical information, go deeper in reflection, and relate it to life. Most frequently, taking up biblical and hagiographic questions, the paintings were unusual "making the moment last forever" and specific depiction of certain people or events, but also the testimonies of faith of the people who contributed to their creation.
Paintings, in the catechetical message, are included in the widely formulated integral education understood as the development of different human abilities: intellectual, emotional, volitional, or acting. They teach how to discover beauty, be sensitive to its various manifestations, maintain and share it. Shaping aesthetic sensitivity they open the whole profundity of contents that they show explicitly or cover implicitly. They instil respect for reality, which exceeds even the most genius depictions. They also unveil the mysteries of what is visible and made visible, and yet is "as if beyond the veil" demanding to be discovered, known, accepted, and experienced.
In newer textbooks for the Catholic religion, published after 2010, one can notice a positive trend to more frequent references to various works of art, including painting depictions. The use of the richness brought about by the whole heritage of art is connected to the opportunity to correlate the impact of teachers of religion and art education. Mutual learning, referring, and deepening the contents which are programmed for the two subjects can benefit a greater knowledge, develop better skills, and help mature attitudes of students themselves.
Conclusion
Contemporary culture -as already noted -is becoming more and more visual. Thus, contemporary catechesis, referring to its rich, centuries-long experience, should often use different types of images.
The article forms a part of a wider project whose task is to present how religious paintings can be used in contemporary catechesis. The research field is wide and includes questions related to both religious education and widely understood aesthetic education.
Using images in education is not only the achievement of specific objectives in catechesis, but also gives an opportunity to creatively engage students and shape their aesthetic sensibility. Working with the image creates the possibility of discovering the beauty, to see it in reality and "keeping the heart", that is the enrichment of the beauty of one's humanity.
The second part of the text presented the necessity of a correlation between religious and art education: how religious painting is used in school textbooks. Still, detailed juxtaposition of works of art, used in various textbooks, and the analysis that has been made enable to make significant conclusions and to propose what works of art are worth introducing into contemporary catechesis. Generally, in school education, different kinds of paintings referring directly or indirectly to religious questions are used. They appear both in textbooks intended for general art education, and in religion textbooks. The authors of these publications have different attitudes towards these paintings. In the art education textbooks they are predominantly presented as specific examples of certain painting techniques dominating in particular epochs. The issue of the content, showing the message brought by the paintings, is rarely raised. Browsing these books one can sometimes have an impression that their authors refer to Christianity at some distance, avoiding clear references to contents presented in religious paintings. Religion textbooks, in turn, which in Polish schools constitute a specific form of catechesis, clearly show paintings in their illustrative function. Depending on the attitudes of the authors, paintings are used as an example or representation of certain religious contents.
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